Psychology 590

A Survey of Social Psychology I: Intrapersonal Processes

Spring 2010
Instructor
Elizabeth Dunn, Assistant Professor

Room 2013, Kenny Building, 2136 West Mall

Office: 604-827-3144
Cell: 778-891-2243
Email: edunn@psych.ubc.ca
Course Objectives

The primary goals of this course are (1) to familiarize you with classic themes and current issues in social psychology, with particular regard to intrapersonal processes, and (2) to teach you how to think like a social psychologist—both critically and creatively.  In addition, this course will help you develop a number of important skills: working collaboratively, reading efficiently, writing concisely, and discussing research findings articulately. 
Class Structure

As a graduate student, you need to absorb an immense amount of knowledge as efficiently as possible. This course is structured to help you do so. To ensure that the reading load is manageable, only 3 articles (or thereabouts) will be included on the required reading list each week. But to ensure that you are exposed to a broad enough selection of material, several additional articles will be provided as recommended reading. Each week, two students serving as class facilitators will be responsible for completing the recommended reading and teaching this material to the rest of the class. With my help, the facilitators will convey this supplementary material using lectures, demonstrations, and other methods. Next, we will spend the bulk of the class discussing everyone’s reading questions. Finally, the last part of each class will be devoted to  idea papers and/or learning quizzes.
Requirements and Evaluation: This class has 6 requirements, as described below:
1) Class Participation (25% of grade): Discussion is a central component of this class. It is therefore very important that you attend class and participate actively. You may be absent (physically or mentally) from one class session without penalty; each additional absence not cleared by me ahead of time will result in a one-step drop in this component of your grade. Also, note that open discussion in this course requires that everyone feel comfortable talking about sensitive issues, such as prejudice and self-esteem; treating anyone in the class with disrespect will have a highly detrimental effect on the participation component of your grade.
2) Discussion questions (15% of grade): Each week, you must submit two discussion questions by Monday at 9am via the course website. These discussion questions should be thoughtful responses to the reading, not requests for clarification (although you are welcome to submit clarification questions in addition to your discussion questions). In forming discussion questions, you may want to challenge the conclusions drawn by authors, consider implications of the findings, or relate the readings to other topics. Some examples of good discussion questions are posted on the class website. You do not need to write DQ’s for the weeks you serve as facilitator, and you may also skip handing in discussion questions twice during the semester without penalty.
3) Class facilitation (20% of grade): Twice during the semester you will serve as a class facilitator, along with a partner (see Info Sheet at the end of the syllabus for additional guidelines).
4) Article review (10% of grade): Drawing on the critical thinking skills developed in this course, you will write a 2-3 page review of a manuscript recently submitted to a top social psychology journal. DUE WEEK 10 (at beginning of class).
5) Idea papers (20% of grade): You will write 3 brief idea papers (2-3 pages each). In each paper, you should propose a study or series of studies related to that week’s topic. To generate these studies, you may want to think about (a) an unresolved or overlooked question related to the week’s topic, (b) a connection between the week’s topic and your own research interests, or (c) a connection between the week’s topic and other articles you’ve read in this course or another course. In each paper, you should briefly introduce the question or hypothesis (tying it to the course readings and any other relevant literature), describe your proposed study and expected results, and identify the broader conclusions that could be drawn from your results. You can choose which weeks to write these papers, but I would strongly recommend that you not wait until the last month of the course to get started. Whenever you write a paper, you should bring it with you to class and be prepared to share your idea with your classmates, who will help you refine it. 

6) Learning quizzes (10% of grade): Important research in cognitive psychology suggests that people retain material over the long term much better if they’re frequently asked to recall it (e.g., Karpicke & Roediger, 2008, Science). Applying these research-based principles, most class sessions will feature a brief learning quiz, in which you will be asked to recall material from previous weeks. The primary goal of these quizzes is to enhance long-term learning; their use as an assessment tool is quite secondary. Therefore, students may be allowed to mark their own quizzes, and only students’ top five scores will be retained. Please note that this piece of the course is new and experimental, and is therefore subject to adjustments during the course. 
READINGS
Week 1 (Jan. 5): Course Orientation & Classics (two class sessions in one!)
Required:
Festinger, L., & Carlsmith, J. M. (1959). Cognitive consequences of forced compliance. Journal of   

            Abnormal and Social Psychology, 58, 203-211.                                                                                          Milgram, S. (1963). Behavioral study of obedience. Journal of Abnormal and Social Psychology, 

67, 371-378.
Sabini, J., Siepmann, M., & Stein, J. (2001). The really fundamental attribution error in social 

psychological research. Psychological Inquiry, 12, 1-15. 




NOTE: Read this last and focus on critiques of this week’s reading. 
Schachter, S., & Singer, J. E. (1962). Cognitive, social, and physiological determinants of emotional 

states. Psychological Review, 69, 379-399.
Recommended:

Asch, S. E. (1955). Opinions and social pressure. Scientific American, 193, 1-5.
Darley, J. M., & Latané, B. (1968). Bystander intervention in emergencies: Diffusion of 

responsibility. Journal of Personality and Social Psychology, 8, 377-383.
Week 2 (Jan. 12): Self-esteem

Required:

Baumeister, R. F., Campbell, J. D., Krueger, J. I., & Vohs, K. D. (2003). Does high self-

esteem cause better performance, interpersonal success, happiness, or healthier 

lifestyles? Psychological Science in the Public Interest, 4, 1-44.

Donnellan et al. (2005). Low self-esteem is related to aggression, anti-social behavior, 

and delinquency. Psychological Science, 16, 328-335.

Leary, M. R. (2005). Sociometer theory and the pursuit of relational value: Getting to the root of 


self-esteem. European Review of Social Psychology, 15, 75-111.
Recommended:

Heine, S. J., Lehman, D. R., Markus, H. R., & Kitayama, S. (1999). Is there a universal 

need for positive self-regard? Psychological Review, 106, 766-794.

Pelham, B. W., Mirenberg, M. C., & Jones, J.T. (2002). Why Susie sells seashells by the 

seashore: Implicit egotism and major life decisions. JPSP, 82, 469-487.
Week 3 (Jan. 19): Self-knowledge
Required:

McConnell , A., Dunn, E. W., Austin, S. N., & Rawn, C. D. (submitted). Blind spots in the 

search for happiness: Implicit attitudes and nonverbal leakage predict affective forecasting 

errors. Social Psychological and Personality Science.
Taylor, S.E. et al. (2000). Psychological resources, positive illusions, and health. 

American Psychologist, 55, 99-109.
Nisbett, R.E., & Wilson, T. D. (1977). Telling more than we can know: Verbal reports on 

mental processes. Psychological Review, 84, 231-259.
Recommended:

Bem, D. J. (1972). Self-perception theory. In L. Berkowitz (Ed.), Advances in

 Experimental Social Psychology (pp. 1-62). New York: Academic. 

Robins, R. W., & Beer, J. S. (2001). Positive illusions about the self: Short-term benefits 

and longterm costs. Journal of Personality and Social Psychology, 80, 340-352.
Jan. 26: NO CLASS (SPSP conference)

Week 4 (Feb. 2): Motivation 
Required:

Baumeister, R.F., & Leary, M.R. (1995). The need to belong: Desire for interpersonal attachments as a fundamental human motivation. Psychological Bulletin, 117, 497-529. 
Rosenblatt, A., Greenberg, J., et al. (1989). Evidence for terror management theory I: 

The effects of mortiality salience on reactions to those who violate or uphold 

cultural values. JPSP, 57, 681-690. 

Ryan, R.M., & Deci, E. (2000). Self-determination theory and the facilitation of intrinsic 

motivation, social development, and well-being. American Psychologist, 55, 68-

78.

Recommended:

Langer, E. (1975). The illusion of control. JPSP, 32, 311-328. 

Lepper, M.R., Greene, D., & Nisbett, R. E. (1973). Undermining children’s intrinsic 
interest with extrinsic reward: A test of the overjustification hypothesis. JPSP, 28, 
129-137.
Week 5 (Feb. 9) Emotion

Required:
Sheldon, K. M., & Lyuobomirsky, S. (2006). Achieving sustainable gains in happiness: Change 


your actions, not your circumstances. Journal of Happiness Studies, 5, 55-86.
Winkielman, P., Berridge, K. C., & Wilbarger, J. (2005). Unconscious affective reactions 

to masked happy versus angry faces influence consumption behavior and judgments of value. Personality and Social Psychology Bulletin, 1, 121-135.
Wrosch, C., & Miller, G. E. (2009). Depressive symptoms can be useful: Self-regulatory and 


emotional benefits of dysphoric mood in adolescence. JPSP, 96, 1181-1190.
Recommended: 

Fowler, J., & Christakis, N. A. (2008). Dynamic spread of happiness in a large social network: 

Longitudinal analysis over 20 years in the Framingham Heart Study. British Medical Journal, 337: a2338. 
Quirin, M., Kazen, M., & Kuhl, J. (2009). When nonsense sounds happy or helpless: The implicit

 positive and negative affect test. JPSP, 97, 500-516.

Schwarz, N., & Clore, G. L. (1983). Mood, misattribution, and judgments of well-being: 


Informative and directive functions of affective states. Journal of Personality and Social 


Psychology, 45, 513-523.
Feb 16 & 23: NO CLASS (Olympic Break)
Week 6 (March 2) How the Social Mind Works 
Required:

Gilbert, D. T., Pelham, B. W., & Krull, D. S. (1988). On cognitive busyness: When 
person perceivers meet persons perceived. JPSP, 54, 733-740. 
Masicampo, E. J., & Baumeister, R. F. (2008). Toward a physiology of dual process reasoning and 


judgment: Lemonade, willpower, and expensive rule-based analysis. Psychological Science, 


19, 255-260.
Tversky, A., & Kahneman, D. (1974). Judgment under uncertainty: Heuristics and biases. 


Science, 185, 1124-1131.
Recommended:

Ambady, N., & Rosenthal, R. (1993). Half a minute: Predicting teacher evaluations from 

thin slices of nonverbal behavior and physical attractiveness. JPSP, 64, 431-41. 
Maddux, W. W., & Galinsky, A. D. (2009).Cultural borders and mental barriers: The relationship 


between living abroad and creativity. Journal of Personality and Social Psychology, 96, 


1047-1061.
Sinclair, L., & Kunda, Z. (1999). Reactions to a Black professional: Motivated inhibition 

and activation of conflicting stereotypes. JPSP, 77, 885-904.
Week 7 (March 9) Attitudes and Persuasion
Required:
Cann, A., Sherman, S. J., & Elkes, R. (1975). Effects of initial request size and timing of a second 

request on compliance: The foot in the door and the door in the face. JPSP, 1975, 774-782.

Rydell, R. J., McConnell, A. R., Mackie, D. M., & Strain, L. M. (2006). Of two minds: Forming 

and changing valence inconsistent implicit and explicit attitudes. Psychological Science, 17, 

954-958. 

Schultz, P. W., Nolan, J. M., Cialdini, R. B., Goldstein, N. J., & Griskevicius, V. (2007). The 


constructive, destructive, and reconstructive power of social norms. Psychological Science, 


18, 429-434.

Recommended:
Ajzen, I., & Fishbein, M. (2003). Attitude-behavior relations: A theoretical analysis and 

review of empirical research. Psychological Bulletin, 84, 888-918.
Cesario, J., & Higgins, E. T. (2008). Making message recipients “feel right”: How nonverbal cues 


can increase persuasion. Psychological Science, 19, 415-420.
Greenwald, A. G., Poehlman, T. A., Uhlmann, E., & Banaji, M. R. (2009). Understanding and using 

the Implicit Association Test: III. Meta-analysis of predictive validity. Journal of 

Personality and Social Psychology, 97, 17–41.
Week 8 (March 16) Power of the Unconscious

Required:

Bargh, J. A., Chen, M., & Burrows, L. (1996). Automaticity of social behavior: Direct 

effects of trait construct and stereotype activation on action. JPSP, 71, 230-244.
Dijksterhuis, A., & Nordgren, L. F. (2006). A theory of unconscious thought. Perspectives on 
Psychological Science, 1, 95-109.

Sohlberg, S., & Birgegard, A. (2003). Persistent complex subliminal activation effects: 

First experimental observations. JPSP, 85, 302-316.
Recommended:
Cesario, J., Plaks, J. E., Higgins, E. T. (2006). Automatic social behavior as motivated preparation

 to interact. JPSP, 90, 893-910.
Bargh, J. A. (1999). The cognitive monster: The case against the controllability of 

automatic stereotype effects.  In S. Chaiken & Y. Trope (Eds.), Dual process

theories in social psychology (pp. 361-382). New York: Guilford.

Devine, P. G. (1989).  Stereotypes and prejudice: Their automatic and controlled 

components.  Journal of Personality and Social Psychology, 56, 5-18.
March 23: NO CLASS (Colloquium at Wharton)
Week 9 (March 30) Stereotyping and Prejudice

Required:

Dovidio, J. F., Kawakami, K., & Gaertner, S. L. (2002). Implicit and explicit prejudice 


and interracial interaction. Journal of Personality and Social Psychology, 82, 62-

68.

Kawakami, K., Dunn, E. W., Karmali, F., & Dovidio, J. F. (2009). Mispredicting affective and 

behavioral responses to racism. Science, 323, 276-278.

Steele, C.M. & Aronson, J. (1995). Stereotype threat and the intellectual test 
performance of African Americans. JPSP, 69, 797-811.
Recommended:

Nosek, B. A., Banaji, M. R., & Greenwald, A. G. (2002).   Math = Male, Me = Female, 
therefore Math ^= Me.  Journal of Personality and Social Psychology, 83, 44-59.
Schmader, T., Johns, M., & Forbes, C. (2008). An integrated process model of stereotype threat 


effects on performance. Psychological Review, 115, 336-356.
Snyder, M., Tanke, E.D., & Berscheid, E. (1977). Social perception and interpersonal
 behavior: On the self-fulfilling nature of social stereotypes. JESP, 35, 656-666
Week 10 (April 6) Making Social Psychology: Evaluation & Theory-Building 
[Article Review Due]
Required: Skim all articles in 2 recent issues of JPSP: 1st section (issue dates TBA). Read the one you think is the most important. Also, identify the one you think is least important. In addition, read one article from the Personality and Social Psychology Review (Vol 8, No. 2) special issue on theory construction.
Week 11 (April 13) Conclusion: Does any of this matter? 
Required:
Gergen, K. J. (1973). Social psychology as history. Journal of Personality and Social 

Psychology, 26, 309-320.

Henrich, J., Heine, S. J., & Norenzayan, A. (in press). The weirdest people in the world? 


Behavioural and Brain Sciences.
Nisbett, R.E. (1990) Anti-creativity letters: Advice from a senior tempter to a junior 

tempter. American Psychologist, 45, 1078-1082.
Schlenker, B. R. (1974). Social psychology and science. JPSP, 29, 1-15.

Recommended:

Danner, D. D., Snowdon, D. A., & Friesen, W.V. (2001). Positive emotions in early life 
and longevity. JPSP, 80, 804-813.

Nisbett, R. E., Fong, G. T., Lehman, D. R., & Cheng, P. W. (1987). Teaching reasoning.
 Science, 238, 625-631.
Facilitation Info Sheet

Here is what you will do as a facilitator during each part of class:

1) Teaching recommended material (30-45 mins): Your job in this part of class is to teach your classmates the material covered in the recommended readings. You may do this in whole or in part through lecture, but I would STRONGLY encourage you to incorporate creative or interactive teaching methods as well, such as:
a. Doing a demonstration that will allow your classmates to experience a psychological phenomenon discussed in the readings

b. Having your classmates complete a mini version of a study from the reading in class. 
c. Showing a brief (<5 mins) video clip that highlights a key concept

d. Finding out some fun facts about study authors, interesting media coverage of the article, or back story about it (researchers’ websites are a great source for this!)
e. Staging a mock debate/fight that captures a debate in the literature

f. Anything else you can think of—interpretive dance, diorama, whatever…

2) Leading discussion (~90 mins): Your job in this part of class is to facilitate (not dominate) class discussion of the readings. You will call on your classmates to read their own discussion questions in the order you determined ahead of time. Discussion does not have to be limited to the original list of DQ’s and may shift toward issues that come up class, but it is your job (with possible nudging from me) to decide when discussion wanders too far astray from the key issues.
Note: You should reserve the last 20-30 minutes of class for idea papers/learning quizzes.
Here is the preparation you will need to do before facilitating:

1) Right after the class preceding your facilitation: See me briefly for initial discussion of possible approaches and to arrange a meeting time. 

2) Well before facilitation: Read all of the required and recommended articles, and then meet with your partner to discuss how to teach the recommended material and how to lead the application session. 
3) The day before facilitation: Read through your classmates’ discussion questions, and figure out how to organize them. Then, see me to go over your plans for the class; these meetings will normally be held on Mondays, but meeting on Friday or on the morning of class may occasionally be necessary. 
4) More than 5 minutes before facilitation: Create a document that contains your classmates’ questions in the order we decided upon (note that at least one question from everyone should be included). Make copies for everyone.

How to Access the Vista Website
TO LOGIN: Go to https://www.elearning.ubc.ca/ and after clicking “login to your courses,” enter your CWL and password and then click on the link to this course.
(if you don’t have a CWL, go to www.cwl.ubc.ca )

TO ACCESS READINGS:

1) Go to course homepage

2) Click on “Course Content and Related Materials”

3) Click on the relevant week (eg, “Week 1: Classics”)

4) Click on the article you want (depending on your computer’s settings, you may need to hold down the Ctrl key or otherwise enable pop-up windows).
TO POST DISCUSSION QUESTIONS

1) Go to course homepage

2) Click on “Discussions,” which is represented by a thumbtack on the sidebar. 
3) Click on the topic for the relevant week (eg, “Week 1: Classics) and click “Create message.”
4) Type or paste in your discussion questions, along with a subject line

5) Click “post”

6) Check that your message is displayed correctly!
TO VIEW DISCUSSION QUESTIONS

1) From within the “discussions” tool, click on the relevant week.

2) Click on the message you want to read OR check off all the messages you want to see  and click “create printable view.”
How to Read Articles

FIRST: Ask yourself what you want to get out of the article. Do you need to do a close reading or will skimming suffice?

· Skimming: Skimming can be OK (eg, recommended reading)

· Read abstract carefully

· Read 1st 2 paragraphs and last paragraph of intro

· Skim method (read overview if provided)

· Skip results

· Read 1st 2 paragraphs of discussion and look at sub-headings
· Close reading: Read article once thru and then re-read key/confusing bits

· Can *still* skim more tangential parts

· Literature you already know

· Endless response to minor reviewer point

· Method

· Appropriate operationalization of constructs (alternative interpretation?)

· Results

· Do the #’s (tables, graphs) really support the authors’ hypotheses?

· If this article is right, how does it change our knowledge of the humans?

· What questions does it open up?
· What implications does it have for your own research?
